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Abstract

Motivation has long been accepted to be a dominant factor to predict success in leaming. These
results in a greater number of research studies conducted on motivation and reading behaviors in L1.
However, little research has been done on reading motivation and reading behaviors in L2 contexts. Many
studies on motivation suggest that students in different L2 settings can employ different constructs of
reading motivation. This study therefore aims to investigate and describe motivation in L2 reading of 65
university students in the researchers’ classes using Wig field and Guthrie (1997)s MRQ questionnaire.
Interview questions related to their reading behaviors were given to 10 students in order to gain mare
insightful information.

The study found that the students were motivated to read more intrinsically than extrinsically with
the score of reading curiosity, accounted for 3.02 and reading involvement, 2.79. Regarding the first category
of motivational canstructs (efficacy and competence), reading challenge plays the most important role in
their reading motivation. Subject to the intrinsic and extrinsic motivation (achievernent value and goals),
reading curiosity receives the highest score. As for the last category (social aspects of reading), reading
compliance is the most influential construct for these students. Based on the findings, teaching implications
are also provided.

Keywords: Reading motivation, Motivational Constructs, Intrinsic Motivation, Extrinsic Motivation
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1. Intreduction

At present, there are four main skills in
English
reading, writing, and listening that students are

language learning including speaking,
required to study in most universities. Reading can
be said to be one of the problematic skills for
second languace leamners. There are many factors
that affect students’ ability to read. Due to many
studies, one factor appears to be students’ lack of
Paul  Hardin in the book

“Exploring Second Laneuage Reading” by Neil

motivation. said
Anderson, 1999 that studenis cannot become
effective readers if they lack motivation.

Generally speaking, students in many
universities seem to have low motivation to read.
Motivation in L2 reading has become a main issue
in recent years. According toGrabe (2009), most
students struggle to become good and fluent L2
readers. Developing reading skill is tough but
students can be encouraged by effective
mativational assistance from teachers and the
curriculum itself. There has been more interest
and effort to examine insights in second language
learning.In L2 context, motivation is seen by many
theorists as multifaceted concept in academic
settings. (Dornyei, 2011)However, there were
fewer studies conducted on reading motivation
and reading behaviors in L2 context. Grabe (2009)
stated that a lot more research on L2 reading
motivation is still required. He also suggested that
finding out the relationships between motivation
traits and other reading measures such as reading
amount, reading enjoyment, etc. is necessary.

This study aims to investigate motivation
in L2 reading using a reading questionnaire based
on mctivation for reading questionnaire (MRQ)
developed by Wigfield and Guthrie (1997) together
with an interview on reading behaviors.

2, Literature Review

2.1 Motivation

It is accepted in many studies that motivation has
been considered an important factor to enhance
students’success in learning, especially, sustained
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like
Distinctions have been made in the literature of

long-term  activities language leamning.
this field, like, the constructs of motivation and
the term “motivation” itself. In discussions of
motivation, thecrists have defined the term
“motivation” in many different ways as follows:

“As its most basic level, motivation is
some kind of internal drive which pushes
someone to do things in order to achieve
something.” (Harmer, 2001}. It refers to the idea
that people try to reach the goal because they
think the goal or the outcome they want to
achieve is worth doing,

Subject to L2 learning, Gardner (1985)
defines motivation as “the combination of effort
plus desire to achieve the goal of learning the
language plus favorable attitudes toward learning
the language”. (1985). In this view, attitudes
toward L2 and the L2 community are seen as
influential factors on motivation and make
language learning motivation different from other
kinds of learning motivation because learners not
only want to acquire the knowledge of a language
but also want to be identified with meambers of
the target language community.

2.2 Motivation for reading in L1 and L2

As for reading motivation, a fewer studies
have been done to explore the nature and factors
affecting motivation, especially in L2 contexts. Day
and Barnford (1998) tried to construct a model for
reading motivaticn in second language claiming
that materials and attitudes are the major factors
affecting maotivation. However, their model still
needs more empirical evidence to support.

The most renowned theory of L1 reading
motivation was proposed by Wigfield and Guthrie
(1997). In order to assess different aspects of
reading Wigfield Guthrie
developed the MRQ (Motivation for Reading

Questionnaire) based on a number of general

motivation, and

motivation theories which are related to reading

engagement. One of the most influential

framework used as the basis of their work was

“expactancy-value  theory”  (Eccles, Alder,
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Futterman, Goff, Kaezala, Meece@Midgley, 1983)
The principles of expectancy-value theory are the
notion that motivation to perform various tasks
comes from two key factors: the individual
expectancy of success in a given task and the
value the individual attaches to success on the
task (Dornyei and Ushioda, 2011).

Other worth
mentioning in Wigfield and Guthrie’s work include

motivational  theories
self-efficacy theory developed by Albert Bandura
{1986), achievement goal theory by Battle (1966)
and Crandall (1969) and intrinsic motivation by
Deci and Ryan (1985). Self-efficacy refers to
“people’s judement of their capacities to carry out
certain specific task” (Dornyei and Ushioda, 2011).
Bandura (1981) views environmental and social
aspects as influential factors on people’s behavior
and achievement. In self-efficacy, individuals’
efficacy believe is not only related o themselves
but also to the group (e.g. families, communities,
institutions). theory

social Achievement goal

focusses on  “individual’s perception of how
important achievements of different tasks are to
them” (Mori, 2002). Deci and Ryan’s intrinsic
motivation arising from individual's own interest
and enjoyment, is found to be related to long-
term engagement in achieverment,

Based on motivational theories above,
Wigfield and Guthrie's

divided into 3 categories: competence & reading

questionnaire can be

efficacy, achievemnent values and goals (intrinsic
and extrinsic motivations) and social aspects of
reading. (Wigfield, 1997).

The first category, competence & efficacy,
consists of 3 constructs - reading efficacy, reading
challenge and reading work avoidance. Reading
efficacy is the beliefs about our ability; reading
challenge means the satisfaction of understanding
complicated ideas; reading work avoidance refers
to the aspects that we do not like about reading.

The second category, achievement values
and goals, is based on the notion of intrinsic and
exirinsic motivation, wvalues and performémce

goals. In this case, achievement values and goals

-20-

can be subdivided into intrinsic and extrinsic

motivation. Intrinsic motivation includes 3
constructs - reading curiosity, reading involvement
and importance for reading. Reading curiosity
refers to the desire to read about a topic of
interest; reading involvement means an
individual's enjoyment of reading experience; and
importance for reading means an individual’s
sense that a reading activity is important. Extrinsic
motivation comprises 3 constructs - competition in
reading, reading recognition and reading for grades.
Competition in reading refers to reading to
outperform others in reading; reading recognition
means the pleasure to be recognized as a good
reader; and reading for grades is reading in order to
get a desired grade.

The last category, social aspect of reading
is based on the notion that reading is often a
activity.  Social

composed of 2 constructs - social reasons for

social aspect of reading is
reading and reading compliance. Social reasons for
reading are the process of sharing the meaning
gained from the text with peers and family
whereas reading compliance refers to reading
because the teacher assigns it.

Wigfield and Guthrie (1997} stated that
fact

multidimensional. As students are different, they

children’s reading mofivation is in
may employ all facets of motivations but it can be
done in different levels. Within individuals, some
aspects of motivation are stronger than others.

{Dhanapala, 2008:).

3. Research methodology
3.1 Participants

The samples were 65 university students
taking an English 1 course in the second year. In
this study, the samples were selected by using a
convenient sampling technique. Every student
from two classes was selected as they were the
students studying in the researchers’ classes in
which they were always available for the

researchers to ask for more details.
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3.2 Instruments

The instruments used in this study
were:1} a Motivation for Reading Questionnaire
{MRQ) and 2) 11 interview questions about reading
behavior and attitude towards reading.

The study used the Motivation for
Reading Questionnaire (MRQ) developed by
wigfield and Guthrie (1997). The questions in the
questionnaire were translated into Thai. To check
the accuracy of the translated Thai version, the
questicns were back translated into English again
by the other peer. The students were then asked
to complete 53 items in the questionnaire and
rate how they feel about each 53staternents from
1 {very different from me) to 4 (A lot like me)

The Motivation for Reading Questionnaire
(MRQ) consists of 53 items that reflect 11
constructs of reading motivation which are: 1.
reading efficacy, 2. reading challenge, 3. reading
work avoidance, 4. reading curiosity, 5. reading
involvement, 6. Iimportance of reading, 7.
competition in reading, 8. reading recognition, 9.
reading for grades, 10. social reasons for reading
and 11. reading compliance.

The 11 interview questions were also
tested to avoid misunderstanding of the questions.
They consist of 6 aspects{1) Attitudes(2). Amount
of L2 reading(3)Achievement Values and Goals
(Extrinsic motivation)(d) Efficacy & Competence(5)
and Goals
motivation) and {6} Social Aspects

Achievement  Values (Intrinsic
3.3 Data analysis procedures

The results from the questionnaire were
analyzed by using SPSS program. The mean and
standard deviation of 11 constructs was
calculated. After the students completed the
MRQ, ten students were interviewed with 11
questions to eain more insightful information
about their motivation.
4. Findings

To investieate motivation in L2 reading,
descriptive statistics were employed. The table
below provides the mean and standard deviation
of 3 categories of reading motivation based on
Motivation for Reading Questionnaire (MRQ)
developed by Wigfield& Guthrie (1997) for 65
university students,

Table 1: Descriptive statistics of 3 categories of motivation based on Motivation for Reading Questicnnaire

(MRQ)

Variables Mean sSD
Category 1: Efficacy & Competence 245
1.1 Reading efficacy 233 0.62
1.2 Reading Challenge 2.60 0.60
1.3 Reading work aveidance 2.43 0.69
Category 2: Achievement Values and Goals 257
Intrinsic motivation 278 0.46
2.1 Reading curiosity 3.02 0.52
2.2 Reading involverment 279 0.55
2.3 Importance of reading 2,52 0.72
Extrinsic motivation 2.371 0.49
2.4 Competition in reading 227 0.55
2.5 Reading recognition 219 0.59
2.6 Reading for grades 264 0.54
Category 3: Social Aspects of reading 218
3.1 Social reasons for reading 1.96 0.58
3.2 Reading compliance 239 0.43

According to the table, it is apparent that
in the first category, reading challenge bears the

highest scores with mean 2.60 and standard
deviation 0.60. This indicates that challenge in



AsUsepATnTIseRund walulanialiidy aisi 8 “CREATIVE ECONOMY: imTugivaiiassd”

16 nuAWUS 2561

reading tasks affected reading motivation in most
students.

Reading work avoidance and reading
efficacy is the second and third component
affecting reading motivation with mean 2.43 and
233 and standard deviation 0.69 and 0.62
respectively. According to the second category,
the majority of students had more intrinsic
motivation than extrinsic motivation with mean
scores 2.78 and 2.37 and standard deviation 0.46
and 0.49 respectively. As for intrinsic motivation,
reading curiosity shows the highest scores with
mean 3.02 and standard deviation 0.52, while
importance of reading indicates the lowest scores
with mean 2.52 and standard deviation 0.72. For
extrinsic motivation, reading for grades reveals the
highest scores with mean 2.64 and standard
deviation 0.54; on the other hand, reading
recognition shows the lowest scores with mean
2.19 and standard deviation 0.59. Finally, reading
compliance shows the higher scores than social
reasons for reading with mean 2.39 and 1.96 and
standard deviation 0.43 and 0.58 respectively.

Apart from the questionnaire, an interview
was conducted with ten students with convenient
reasons in  requirement of more insightful
information.

The results showed that the majority of
students realized the importance of English
reading skill even though they are not competent
readers. Despite students’ limited ability to read in
English, they have good attitudes towards English
reading skills. However, fifty percent (5 students
out of ten) reported they spent only a few hours
reading English materials per week and only one
student reported he or she read in English more
than 3 hours a week.

5. Discussion and implications

This study was set out to determine
motivation in L2 reading using motivation for
reading questionnaire (MRQ) developed by
wigfield and Guthrie (1997). MRQ
questionnaire was developed to examine reading

However,

motivation in L1 context. K was divided into three
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main categories: competence and reading efficacy,
achievernent values and goals (intrinsic and
extrinsic motivation), and social aspects of reading.
The results of this study were therefore discussed
in these three main categories. Since this study
was conducted to investigate reading motivation in
L2 context, the findings might be different from
those conducted in L1 context. Stated by Grabe&
Stroller (2002), learners’ motivation for reading in
L1 context is different from those in L2 context
since they possess different sense of self-efficacy,
interest involvernent with feeling responses to
reading.

As for the overall reading motivation, it
can be said that the group of students are
motivated to read as the scores in every category
of motivational constructs are above two {out of
four).

In the first category, students responded
reading challenge most affected their reading
motivation. This is supported by the comment
from Rachel who shared her experience in the
hook Exploring Second Language Reading lssues
and Strategies by Neil Anderson (1999) that in
select it
recommended it should be neither too difficult

order to reading materials, is
nor too easy. Students can get bored and give up
easily if the reading material is too tough.
However, if the reading material is challenging,
students will find it motivating because they are
read by their

satisfaction.

encouraged  to feeling of

accomplishment and This also
supported reading work avoidance in the sense
that reading materials which are foo tough or
unchallenging can lessen students’ motivation to
read in L2 context. Some studenis reported
reading efficacy affected their motivation to read.
According to the interview, six students out of ten
said their reading ability was considered moderate,
whereas another two said they had poor ability in
reading English materials since they lacked basic
grammar skills and they knew very few Enaglish
Only two students
competent readers because they enjoyed reading

words. said they were
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and looking for meaning of new words. This is not
surprising because self-efficacy has played a
crucial role in motivational theories especially in
L2 context. It is said by Zoltan Domyei {2001) that
self-efficacy can determine the amount effort and
increase students’ persistence in doing the task.
Students can increase their self-efficacy from past
accomplishments. To develop a sense of self-
efficacy, teachers, therefore, should assign them to
do meaningful and challenging but achievable
reading tasks. Students with high self-efficacy see
difficult reading tasks as challenging and work
towards rmastering them, utilizing cognitive
strategies productively in the process. (Wigfield,
Gladstone and Turci, 2016: 192),

In the second category, the results
revealed that majority of students were motivated

to read more Intrinsically than extrinsically with

mean 278 and standard deviation 0.46.
interestingly, reading curiosity outweighed the
other two constructs which are reading

involvement and importance of reading. Dornyei
(1994) stated that all learners are inherently
curious to explore the world; hence, leaming
experience is undoubtedly a source of intrinsic
pleasure for them, From the insight interview with
10 students regarding the type of reading materials
they prefer to read, six students out of ten stated
they like to read the messages from the internet
because it is the easy access resources. Two
studenis reported they like to read novels or short
stories. The other two said they like to read news
or some current issues. However, when they were
asked about the importance of reading skills, every
student responded reading is an essential skill
since they need it for passing the exam, for better
careers in the future, and so on. This shows that
all students are aware of the importance of
reading skill, yet they can’t overcome their low
motivation. It is therefore a part of teacher
responsibility to motivate students to practice
more reading by giving them opportunities to
choose their own reading topics or materials that
interest them. As the students have more intrinsic

-23-

motivation in reading, they will probably not want
to read if teachers restrict their choices of reading
topics. And this can lead them to less reading
exposure.

As for extrinsic motivation, reading for
grades with mean 2.63 presented the most impact
on students’ motivation. This can be supported by
the insight interview from ten students. According
to the interview, eight students out of ten said
parents have strong impact to motivate them to
read more. Furthermore, they stated that they
became more motivated when they were
provided marks and scores from the reading
activities. Bandura and Schunk {1981) suggested
that scores or marks increased can act like an
immediate incentive for students o increase their
the
particular eroup of university students indicate that

motivation. Therefore, results from this
reading curiosity and reading for grades are two
key factors to heighten students’ motivation.
lot of studies
conducted to investigate the relationship between

Nevertheless, there were a
intrinsic and extrinsic motivation in L1 settings.
These studies have proved that the relationship of
intrinsic and extrinsic motivation was existent.
Several studies have also shown that intrinsic
motivation  relates  positively to  reading
achievement and is likely to influence positively to
solely on

reading comprehension. Focusing

extrinsic  motivation can  undermine  intrinsic
motivation and leads to poorer reading skills but it
would be too risky to ienore extrinsic motivation
as well. According to this study, it is apparent that
the students have more intrinsic motivation than
extrinsic motivation. However, not all students can
be motivated to read with the same topic or in
the same way. In this case, extrinsic motivation
can be useful when the students have to be
exposed to reading topics they lack interest or
when teachers want to encourage unenthusiastic
readers to complete reading tasks.

The findings of the third category
indicated reading compliance affected students’

motivation more than sccial reasons for reading.
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According to the findings, it can be said that the
students probably don't prefer to read as their
social activities. This is not surprising because the
students are more intrinsically motivated so they
want to read because they are interested in the
topic or enjoy reading it, not because they want to
spend time reading with peers and family nor to
keep intergroup relations. Reading compliance, on
the other hand, can be a more influential social
which
motivation. According to the interview, five of

factor impacts the students’ reading
them stated that teachers’ instructions on reading
tasks afiected their reading motivation as they
want to meet the teachers’ expectation and
receive better grades. Social motivation can lead
to increased amount of reading, more eifort and
higher levels of achievement in reading. (Wigfleld,
2016: 192).

students, to promote their social reasons for

Gladstone and Turdi, For these

reading, teachers should expose them to
cooperative group work which requires them to
discuss and share what they read with peers.

L2

settings has been interested by many researchers.

Language-learning  motivation in
Different settings bring about different motivaticnal
factors. More research isstill essential to explore
extend the

constructs

to  what relationship  amoneg

motivational related to reading

behaviors will vary in different settings.

References

Anderson, N. {1999). Exploring second language
reading: issues and strategies. Boston:
Newbury House.

Bandura, A., & Dale, S. (1981). Cultivating
Competence, Self-Efficacy, and Intrinsic
Interest Through Proximat Self-motivation.
Journal of Personality and Social
Psychology, 41, 586-98.

Day, R., & Bamford, J. (1998). Extensive Reading in
the Second Language Classroom, quoted in
Mori, 5. (2002). Redefining Motivation to
Read in a Foreign Language, 14(2), 91-110.

-2 -

Deci, E.L., & Ryan, R.M. (1985).Intrinsic Motivation
ond Self-Determination in Human
Behavior. New York: Plenum.

Dhanapala, K. V. (2008). Motivation and L2 reading
behaviors of university students in japan
and sri lanka. Journal of Infernational
Development and Cooperation, 14(1), 1-11,

Dornyei, Z. (1994). Motivation and motivating in
the foreign language classroom. The
Modern Language Journal, 78(3), 273-284.

Dornyei, Z., & Ushioda, E. (2011).Teaching and
Researching Motivation. Harlow: Pearson.

Eccles, J., Adler, T.F,, Futterman, R, Golf, S.B.,
Kaezala, C.M., Meece, J. & Midgley, C.
(1983). Expectancies, Values and Academic
Behavior, quoted in Mori, S. {2002).
Redefining Motivation to Read in a Foreign
Language, 14(2), 91-110.

Gardner, R.C. {1985). Social Psychology and
Second Language Learning: The Role of
Attitudes and Motivation. London: Edward
Amold.

Grabe, W. (2009).Reading in a Second Language:
Moving from Theory to
Practice.CambridgeUniversity Press: USA.

Harmer, J. {2001).The Practice of English Language
Teaching. Essex: Longman.

Jocher, £, (2012), Gender and Major as Stable
Variables Presenting Differences between L1
and L2 Reading Maotivation, In
EwaPiechurskakuciel and LilianaPiasecka
(Eds.).Variability and Stability in Foreign and
Second Language Learning Contexts:
Volume 2, 48-71. Newcastle: Cambridge
Scholars Publishing.

Mori, 5. (2002).Redefining motivation to Read in a
Foreign Language. Reading in a Foreign
Language, 14(2), 91-110.

Ur, P. (1996). A Course in Language Teaching:
Practice and Theory. Cambridge: CUP.



nsUsEArmsszdueR waluladaneliite ASel 8 “CREATIVE ECONOMY: iiyghvainaassn”
16 nuAMUS 2561

Wigfield, A. (1997). Reading motivation: a domain-
specific approach to motivation.inwigfield,
a. and Guthrie, ) T. (Eds.)Journal of
Fducational Psychologist, 32(2), 59-68.
Routledge.

Wigfield, A., Gladstone, J.R., & Turdi, L. (2016).
Beyond cognition: reading mofivation and
reading comprehension. Child
Development Perspectives, 10(3), 190-195.

-25-



